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Whose land are you on? Native-land.ca

How did you get there?

How do you connect to the land?

How do you take care of this land?

https://aliciamwena.medium.com/4-questions-to-ask-yourself-when-acknowledging-the-land-youre-on-
4bb0f5950fee

Questions to ask yourself when acknowledging 
the land you’re on - Alicia Mwena Richins 2021

https://aliciamwena.medium.com/4-questions-to-ask-yourself-when-acknowledging-the-land-youre-on-4bb0f5950fee
https://aliciamwena.medium.com/4-questions-to-ask-yourself-when-acknowledging-the-land-youre-on-4bb0f5950fee


We have taken the “Reckonings and Re-Imaginings” Congress theme to heart and we have 
reflected on the lessons we have learned about the education of persons of refugee 
background in Canada and beyond, and have begun ‘imagining and enacting the terms 
under which we might create a radically different world’ where we ‘commit to 
knowing and caring for each other across our differences’. 

As founding members of the ‘Immigration and Refugee Education Research Group’ at OISE, 
we draw on our experience as educators, teacher educators, curriculum developers, policy 
makers, education leaders and researchers to consider how to move from conceptual 

frameworks or models and research findings to actions that we can each take within 
our spheres to ensure that promising practices in the education of persons of 
refugee background become more than a promise.

Our Commitment to ‘Reckonings and Re-Imaginings’



Introduction - Who are we? What is the IRE?
Where to?
UNHCR Refugee Education 2030 Strategic Objectives and Approaches 

What do we know?
● Personal Adjustment Issues of Students of Refugee Background
● Multidimensional Educational Support Model for Newcomer Children and Youth
● Holistic Model for the Educational Integration of Refugee Students

Interlude  - Connecting with the audience

How can we get there?
● Pathways to the Inclusion of Students of Refugee Backgrounds

Panelist Perspectives & Peer Responses
● Inspiring Examples of Pathways
● Commitment to ACTION(s) 

With whom can you connect to ACT to make promising pathways a reality for students of refugee 
background? 

Final Interlude Connecting with the Audience Regarding Their Commitment to Action

 

       

Overview



CONTACT US: 
ireresearchgroup@gmail.com



Where to?



Strategic Objectives and Approaches 

Inclusion in national systems for those who have not had access to education is a process. 

Steps toward education systems inclusive of persons of concern need to reflect both system 

preparation and student preparation. 

1. Promote equitable and sustainable inclusion in national education systems for 

refugees, asylum seekers, returnees, stateless and internally displaced persons

2. Foster safe, enabling environments that support learning for all students, 

regardless of legal status, gender or disability

3. Enable learners to use their education toward sustainable futures.

The objectives, as well as ways of achieving them through the strategic approaches of 

partnership, collaborative learning, capacity development, innovation, evidence and growth 

are described fully in the body of this strategy. They are intended to provide both inspiration 

and guidance for a wide spectrum of stakeholders.

UNHCR Refugee Education 2030



What do we know?



British Columbia Ministry of Education. (2022). Students with refugee experience: A guide for teachers and schools. 

https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/diverse-student-needs/students-with-refugee-experience-guide.pdf 

Personal 
Adjustment 
Issues of 
Students of 
Refugee 
Background

https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/diverse-student-needs/students-with-refugee-experience-guide.pdf


Adapted from European Commission (2013)

 &

Lara and Volante (2019) 

Multidimensional Educational Support Model for 

Newcomer Children and Youth



Cerna, L. (2019). Refugee education: Integration models and practices in OEDC countries. OECD Education Working Paper No. 
203 https://www.oecd.org/officialdocuments/publicdisplaydocumentpdf/?cote=EDU/WKP(2019)11&docLanguage=En

Holistic Model for the Educational Integration of Refugee Children

https://www.oecd.org/officialdocuments/publicdisplaydocumentpdf/?cote=EDU/WKP(2019)11&docLanguage=En


Interlude - Connecting 
with the Audience



How can we get there?



● Consider refugee integration in education through a holistic model 

● Provide access to refugees to all levels of education and allow for flexible pathways 

● Introduce early assessment and develop individualised development and learning plans 

● Provide flexible learning options, pathways and transitions for older students 

● Promote language support specifically targeted to refugee students and facilitate the development 

of mother tongues 

● Offer specific teacher training and professional development to support the needs of refugee 

students 

● Provide a supportive learning environment to refugee students 

● Create opportunities for social interactions between refugee and other students 

● Adopt whole-school and whole-community approaches to welcome and include refugee students 

and their families 

● Support the well-being needs of refugees including mental health 

● Improve data collection and monitoring of outcomes of refugee students 

Cerna, L. (2019). Refugee education: Integration models and practices in OEDC countries. OECD Education Working Paper No. 203 
https://www.oecd.org/officialdocuments/publicdisplaydocumentpdf/?cote=EDU/WKP(2019)11&docLanguage=En

Pathways to the Inclusion of Students of Refugee Backgrounds

https://www.oecd.org/officialdocuments/publicdisplaydocumentpdf/?cote=EDU/WKP(2019)11&docLanguage=En


Panelist Perspectives & Responses
Inspiring Examples of Pathways

Commitment to ACTION(s) 



One inspiring example of a 
pathway

LEAP

My Commitment to Action

The Refugee Education Website 



One inspiring 
example 
of a pathway
Facilitating Factors
● Culturally relevant pedagogy
● Mentors, liaisons and 

cultural brokers
● Teachers 
● Community networks  

My Commitment to Action
● Educators for Education Success 
● Find More Success Stories & Share
● Create a Network of Post-Soviet Parents 



Int: How welcomed did you feel about yourself in school, with the teacher with your peers? 
 
T/C: Yeah, very, very welcomed. I think again, I don't know if it's unique to me, but I had a guidance counselor who 
was assigned to me…. But she also happened to be my ESL teacher. And she kind of took me under her wing, I can't 
say it was only me, I think she was just very generally good to all the kids. She didn't have a family. She was fairly 
young at the time. And so I guess a lot of her time she'd spent doing things for kids in school, and she was a coach 
and whatever, a million different things. 

But I think for me, specifically, she knew that I was very new, but she also knew my circumstance, she knew that I 
had moved to live with my dad, my mom was away. So she kind of made that extra special attention to me. And, you 
know, she enrolled me in like, tryouts for sports that she thought I should do and like things that I've never even done 
in my life. 

And she forced me into a book club to make sure that I was, you know, reading more, and she nominated me for 
some award that I didn't even know she did. So like, there was a lot of that. And I don't want to say that it was just me 
personally, like, Yes, I think I got lucky. But I also think a lot of the teachers in my school did that. 

You know, and again, I don't know if it wasn't the specific school or just that year. I don't know. But I do think as 
immigrants kids got, like, a lot of understanding, right of like the circumstances that we were in. 
 

Vignette of Facilitators ( Teacher/Guidance Counsellor 



Max & Steve 
Respond



One inspiring 
example of a 
Pathway: 
the Language 
Friendly School 

My Commitment 
to Action



The ESCAPE projects: This website gathers the results and developments of 
three research projects. It is intended for school leaders, STEM teachers and 
parents of multilingual students. The goal is to provide them with the means to 
better understand the abilities of their plurilingual students and to know how to 
enhance them. A variety of pedagogical information and materials are provided in 
the students' own languages as well as in the languages of the school.

Multilingual Math: The website is designed to help educators, including 
assessors and teachers to understand the Syrian students' current and prior 
knowledge of mathematical concepts.

The Language friendly school: This website has been launched on the 
international day of the indigenous languages. Nominated in 2019 for the 
European Language Label (26 schools have already joined in five different 
countries).

EDINA: Education of international Newly Arrived Migrant Pupils at primary and 
secondary school level; see all activities related to the program (a.o. development of 
modules for teachers, newsletters, organization of (inter)national meetings for school 
stakeholders). The website available in Dutch, English, French, Spanish and Suomi.

Projects 

https://escapeprojects.ca/
https://sites.google.com/view/multilingualmath
https://languagefriendlyschool.org/
https://edinaplatform.eu/
https://edinaplatform.eu/
https://edinaplatform.eu/


One inspiring 
example of a 
pathway

Midaynta Community Services:  Non-formal 
education initiatives:  Project Turnaround; Rites of 
Passage Youth Mentorship Program; Youth 
Outreach Workers; Youth Resiliency Conference 
report

My Commitment  
Help Community Organizations to Develop More Non-Formal 
Initiatives to increase Adaptability & Acceptability (Tomaševski, 2004).

● Integrating Heritage Language & Culture 

● Community Language Nests (safe havens): Inspired by                                             Aotearoa 
/ New Zealand Māori - Using Community Elders as 
Parateachers, Heritage Language Teachers and ECE expertise

● Plurilingual bridging  initial L1 Oral & Written Literacy to L2 

https://midaynta.com/about-us/
https://midaynta.com/project-turn-around/
https://midaynta.com/ritesofpassage/
https://midaynta.com/ritesofpassage/
https://midaynta.com/yow/
https://midaynta.com/yow/
https://midaynta.com/wp-content/uploads/2021/01/YRR-2020-low.pdf
https://midaynta.com/wp-content/uploads/2021/01/YRR-2020-low.pdf


Dania & Sarfaroz 
Respond



One inspiring 
example of a 
pathway

My Commitment 
to Action

Teachers and school leaders' readiness for 
parental engagement: Are we ready for 
refugee parents?



One inspiring 
example of a 
pathway

My Commitment 
to Action

Connecting with Families 

Mentoring Youth 

Sharing Community voices and 
experiences  with current 

educators and teacher 
candidates



Antoinette & Emmanuelle 
Respond



With whom can you connect to ACT 
to make promising pathways a reality 
for students of refugee background?



Communities for Action



Communities for Action



Communities for Action

https://www.facebook.com/cuiasorg/



Final Interlude 

Connecting with the 
Audience Regarding Their

Commitment to Action



Max Antony-Newman m.antony-newman@shu.ac.uk @maxantonynewman  

Stephen Bahry s.bahry@utoronto.ca 

Antoinette Gagné antoinette.gagne@utoronto.ca @AntoinetteOISE 

Emmanuelle Le Pichon e.lepichon@utoronto.ca @Emmanuelle00005 

Sarfaroz Niyozov sarfaroz.niyozov@utoronto.ca 

Dania Wattar dania.wattar@utoronto.ca  @DaniaW1 

Questions, Comments, Connections

mailto:m.antony-newman@shu.ac.uk
mailto:stephen.bahry@gmail.com
mailto:antoinette.gagne@utoronto.ca
mailto:e.lepichon@utoronto.ca
mailto:sarfaroz.niyozov@utoronto.ca
mailto:dania.wattar@utoronto.ca
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