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253 Pre-primary 
locations

297 child care centres with infant, 
toddler, and preschool age groups 

(including 14 Family home agencies).

Enhancing access to early learning and child care
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A case example of child care gaps from a family 
living in Ingonish, Cape Breton (point A).
• Cape Breton-Canso has historically high rates 

of poverty.

To access child care, travel is ~ 1.5 hrs to 
Cheticamp (point B) or ~1.2 hrs to Baddeck (point 
C). 
• Much further travel is required for infant care
• Access depends on available spaces
• No public transportation is available and the 

route can be difficult during the winter 
months

To access Pre-primary, travel is ~25 minutes - 
• Universal access to a space
• Bus transportation is provided
• Before and after school care may be 

available.

Igonish
Cheticamp 
Regulated 
Child Care 
Location

Baddeck 
Regulated 
Child Care 
Location

252 Pre-primary locationsRegulated Child Care Centres

*Please note this map does not include day home centres



Value of school-based early learning program

⚬Ease of access for parents – all children 
are  welcome and supported

⚬Supported familiarity, transition and 
connection to school community

⚬ Informed parents of the value of play-
based early learning through 
communication with early childhood 
educators 

https://www.tandfonline.com/doi/full/10.1080/02568543.2020.1773588
https://link.springer.com/article/10.1007/s10826-021-02214-9#citeas


Describing quality in school-based programs

⚬Policies: Government investment, regulation and 

standards, assessment and evaluation

⚬Practice: Pedagogy, adult-child ratios and class 

sizes, educator-to-child interactions, inclusion and 

diversity

⚬Place: Learning environment, location, dosage

⚬People: Educator qualifications and experience, 

professional development and training, wages and 

working conditions, partnerships with 

administrative staff, teachers, and principals  

involvement of families and communities 

https://link.springer.com/article/10.1007/s10643-022-01372-9


Making learning visible through play

• With early learning in school there can be a view that 

learning for school achievement is separate and different 

than what can be achieved through play – can create 

tension for early learning play-based programs in schools

• Our study aimed to make numeracy and literacy visible in 

play through pedagogical documentation  

• Three groups of Pre-primary educators (n = 17)

⚬ Rural, Francophone, African Nova Scotian, or Black 

educators and communities



" W e  w e r e  h a v i n g  a  g r o u p  d i s c u s s i o n  a b o u t  
f e e l i n g s .  A f t e r ,  t h e  c h i l d  i n  t h e  p h o t o  
w a l k e d  t o  t h e  a r t  m a t e r i a l s  a n d  d e c i d e d  
t h a t  s h e  w a n t e d  t o  p a i n t .  W h e n  s h e  w a s  
p a i n t i n g ,  s h e  t a l k e d  a t  g r e a t  l e n g t h  a b o u t  
h o w  m u c h  s h e  l o v e s  h e r  c a t  a n d  d o g ,  a n d  
h o w  h e r  f a v o u r i t e  c o l o u r  i s  p u r p l e .  S h e  a l s o  
w r o t e  h e r  n a m e .  T h i s  s t o r y  w e n t  o n  f o r  
a b o u t  1 5  m i n u t e s ,  i f  n o t  l o n g e r .  I t  j u s t  g o t  
s o  b i g ,  a n d  i t  a l l  s t e m m e d  f r o m  f e e l i n g s . . . "

" T h e y  w e r e  a s k i n g :  ' W h y  a r e  t h e r e  n u m b e r s  o n  
t h e s e  h o u s e s ? ' .  A n d  w h e n  I  a s k e d  t h e m  i f  t h e y  h a d  
s e e n  t h e  s a m e  n u m b e r  o n  d i f f e r e n t  h o u s e s ,  t h e y  
r e p l i e d  ' n o ,  t h e y ' r e  a l l  d i f f e r e n t . '  I  e x p l a i n e d  w h y  
e a c h  h o u s e  w a s  u n i q u e ,  a n d  t h e n  t h e y  b e g a n  
m a k i n g  c o n n e c t i o n s  w i t h  n u m b e r s  i n  r e a l  l i f e .  W e  
f o u n d  n u m b e r s  e v e r y w h e r e  -  o n  c e m e n t  t r u c k s ,  
t r a n s i t  b u s e s ,   a p a r t m e n t  b u i l d i n g s ,  a n d  a  v a r i e t y  
o f  s t r e e t  s i g n s .  T h i s  a c t i v i t y  a l s o  e x t e n d e d  t h e i r  
l i t e r a c y  k n o w l e d g e  w i t h  s o m e  n e w  v o c a b u l a r y  
s u c h  a s  " a p a r t m e n t ,  u n i v e r s i t y ,  p h a r m a c y  a n d  
t r a n s i t " .  

BLACK AND AFRICAN NOVA SCOTIAN  COMMUNITIES

eccrc_msvu eccrc_msvu ECCRCmsvu msvu.ca/eccrc

https://twitter.com/eccrc_msvu
https://www.instagram.com/eccrc_msvu/
https://www.facebook.com/ECCRCmsvu
https://www.msvu.ca/research-at-the-mount/centres-and-institutes/early-childhood-collaborative-research-centre/


S h e  f o u n d  a  l e a d  p e n c i l  
b r o k e n  o n  t h e  g r o u n d  
a n d  s h e  b e g a n  t o  w r i t e  
o n  a  r o c k .  S h e  w e n t  t o  
g e t  a  r e f e r e n c e  b e c a u s e  
s h e  d i d  n o t  r e m e m b e r  
h o w  t o  d o  t h e  l e t t e r s  
h e r s e l f .  T h e n  s h e  d i d  
t h e  w h o l e  a l p h a b e t  o n  
h e r  b i g  r o c k .  T h e r e  w e r e  
l o t s  o f  o t h e r s  w h o  
f o l l o w e d ,  s o m e  f o l l o w e d  
w i t h  t h e  l e t t e r s  o f  t h e i r  
n a m e s ,  a n d  o t h e r s  j u s t  
d i d  d r a w i n g s .

« E l l e  a  t r o u v é  u n  c r a y o n  d e  p l o m b  p a r  t e r r e  c a s s é .  
P u i s  e l l e  a  c o m m e n c é  à  é c r i r e  s u r  u n e  r o c h e  [ . . . ]  e l l e  
e s t  a l l e r  c h e r c h e r  u n e  r é f é r e n c e  p a r c e  q u ' e l l e  s e  
s o u v e n a i t  p a s  c o m m e n t  f a i r e  [ l e s  l e t t r e s ]  e l l e - m ê m e ,  
p u i s  e l l e  a  c o n t i n u e r  c o m m e  ç a .  P u i s  e l l e  a  f a i t  
l ’ a l p h a b e t  a u  c o m p l e t  s u r  s a  g r o s s e  r o c h e .  I l  y  a v a i t  
p l e i n  d ' a u t r e s  q u i  o n t  s u i v i ,  c e r t a i n e s  o n t  s u i v i  a v e c  l e s  
l e t t r e s  l e u r s  n o m s ,  d ' a u t r e s  o n t  j u s t e  f a i t  d e s  d e s s i n s . »

Please note all quotes have been translated from French and are therefore not exact quotations.

eccrc_msvu eccrc_msvu

. . . i t ' s  n o t  i m p o r t a n t  w h a t  
s h e  w r o t e ,  t h e  w o r d s ,  t h e  
s p e c i f i c  l e t t e r s ,  o r  e v e n  
t h e  i m a g e s  t h a t  s h e  
d r e w ,  i t ' s  n o t  t h a t  a t  a l l .  
I t ' s  t h e  i d e a  t h a t  w h a t  
t h e y  p u t  o n  p a p e r  i s  t h e i r  
w a y  o f  s h a r i n g  t h e i r  
k n o w l e d g e  w i t h  o t h e r  
p e o p l e ,  e v e n  i f  s o m e t i m e s  
f o r  s o m e  s t u d e n t s ,  t h e y  
d o n ' t  u n d e r s t a n d  t h a t  i s  
w h a t  t h e y  a r e  d o i n g .  B u t  
t h a t ,  t h a t ' s  p o w e r . *

« . . . c e  n ' e s t  p a s  i m p o r t a n t  q u ’ e s t - c e  q u ' e l l e  a  é c r i t ,  l e s  
m o t s  o u  l e s  l e t t r e s  s p é c i f i q u e s  q u ’ e l l e  a  é c r i t e s  o u  
m ê m e  l e s  i m a g e s ,  c ' e s t  p a s  ç a  d u  t o u t .  C e  q u e  j e  
t r o u v e  q u i  e s t  i m p o r t a n t  d a n s  ç a  c ' e s t  q u ' e l l e  a  a p p r i s  
q u e  ' c e  q u e  j e  m e t s  s u r  l e  p a p i e r  l à ,  ç a ,  c ' e s t  m a  f a ç o n  
d e  p a r t a g e r  m e s  c o n n a i s s a n c e s  a v e c  d ' a u t r e s  
p e r s o n n e s ' ,  m ê m e  s i  d e s  f o i s  p o u r  c e r t a i n e s  é l è v e s  o n  
n e  l ' a  p a s  c o m p r i s ,  m a i s  ç a ,  c ' e s t  d u  p o u v o i r . »

FRANCOPHONE COMMUNITIES
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https://twitter.com/eccrc_msvu
https://www.instagram.com/eccrc_msvu/
https://www.facebook.com/ECCRCmsvu
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• Intergenerational impacts of racism 
• Children precluded from culturally 

safe environments
• The importance of positive self-

identity and cultural pride

"In my children’s daycare there was this picture of emotions 
right and then there’s a picture of emotions like sad, happy, 
grumpy, whatever, you know, angry, and the Black kid was 

angry.

“My wife is often sitting with my daughter, and she's 
telling her about her hair, she's telling her about her 

skin colour, and reminding her about the proud 
families that she came from." 

-Parent 

Anti-Black racism in early childhood 

https://www.canada.ca/en/public-health/services/reports-publications/health-promotion-chronic-disease-prevention-canada-research-policy-practice/vol-43-no-8-2023/anti-black-racism-early-years-experiences-black-families-early-childhood-educators-nova-scotia.html


Thank you

Email: Jessie-Lee.McIsaac@msvu.ca
Website: www.msvu/eccrc 

Twitter: @jlmcisaac

mailto:Jessie-Lee.McIsaac@msvu.ca
http://www.msvu/eccrc
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