The Full Day Kindergarten Classroom in Ontario: Exploring Play-based Learning Approach and its

Implications for Child Development
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Introduction

Across Canada policymakers are looking to expand children’s access to early childhood Educators developed creative thinking practices and spaces in the ‘wonder years; A peak
education. In 2007, the Best Start Expert Panel on Early Learning introduced the document period for creati\{e self-gxpression occurs betwefer.\ th.e dge> of 4and 6 (Schirrma.cher, 1998).
‘The Early Learning for Every Child Today’ and established a framework to guide the nghhghts Educators foun.d it was |mportfant to foster-creatlwty in their cIassrons by providing free—-flow
development of Ontario early childhood settings. In September 2010, Bill 242 — Full Day Early . . . . : . and plenty of time to access diverse materials . Block play was very important for develop-mg
Learning Statue — Law Amendment Act came into effect and started the process of changing Play s a h0|l§t|C approach to Iearn.mg as it engages mm.d, quy, and spirit. It engages and visual-spatial awareness, perceptual-motor skills and the imagination. W. Haiget and P. Mnlller
Kindergarten learning in Ontario public schools from a half-day to a full-day program. The Full energizes children. Play produces joy, freedom and satisfaction. (1993) show-ed that pretend play aIIowe{d ch.ilc-jren to explo’re everyday situations anfj social
Day Early Learning Kindergarten Program (FDELKP) outlined the vision, purpose and goals of £d d thev found ol hild . bl | g roles and cf-uldr-en the age of four were p.rOI'f'C pret.endfers spending over twelve minutes per
the new FDK curriculum. It was a part of an overall plan to help more children have a strong ucators reported they found play gave children many opportunities to problem-solve an hour engaging in pretend play and spending more time in pretend play than solo play

start in school. Mustard (2006) conducted studies showing that early brain development sets explore areas of their own interest, use their imagination and think in creative ways. episodes. The data findings from participants in this study also confirmed the value of pretend
the foundation for lifelong learning, behaviour and health. Shonkoff and Philips (2000) , . . . : play in the classroom. Children often created things or props using art materials that they
showed that genes set the parameters for basic structures of the developing brain, but a FDK teacher’s rc?le was changing ?S partners in education, observc?rs in the classroom, would engage in pretend play. Participants found the use of the s.enses to guide the types of
child’s interactions and relationships with his or her parents and significant others establish collaborators with colleagues, children, parents and the community. activities and he extend the learning while they deepengd the thmklrfg as the natura‘||

neural circuits and shape the brain. Clearly, the scientific evidence points to the importance . . . : curiosities of the children led the inquiries and discoveries. Encouraging personal voice, self-
of quality early years education programs. Recently, proposals for free full-day child care for The classroom as the third tether shifted design as the layout of-the classrooms, integrated expression, personal connections, originality, critical thinking activated creative energ.ies. It
aged 21/2 years to Kindergarten in Ontario shows the value of child care as an investment in the use of more natural materials, loose parts, and outdoor experiences. was important to balance access and qgality as the benefits of weII-desigr.\ed early childhood
economic growth and prosperity in the future. This current research study investigates FDK education programs enhanced academic and socio-emotional competencies.

teaching practices in eight Kindergarten classrooms and the quality of these FDK programs.
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